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 Contacts
To borrow the Explore Turakirae 
education kit:

DOC Wellington Visitor Centre
18 Manners Street
Wellington

+64 4 384 7770
wellingtonvc@doc.govt.nz.

To download the Explore Turakirae 
education kit:

www.doc.govt.nz/getting-involved/for-
teachers/fi eld-trip-resources

This Explore Turakirae education kit is the property of the Department of 
Conservation.  After use please return to DOC Wellington Visitor Centre.

For further information on Turakirae Head Scientifi c Reserve please contact the DOC 
Wellington Visitor Centre.

For information on other Department of Conservation education resources visit 
www.doc.govt.nz.
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 Introduction

Turakirae Head Scientifi c Reserve, on the Wellington region’s south coast, is public 
land managed by the Department of Conservation. With fascinating history, wildlife 
and internationally renowned earthquake-raised beaches, Turakirae off ers a rich vein of 
educational opportunity. 

Explore Turakirae is a site-based education kit for teachers wanting to engage students 
of any level in Education Outside the Classroom in this wild area. The kit comprises lots 
of information, suggested curriculum-linked activities, activity templates and cards, and 
supplementary books, pamphlets and other resources. 

Advice on planning a trip, including an example Risk Analyses Management form, is 
included in this booklet but teachers must refer to EOTC Guidelines, Ministry of Education 
2009 (http://eotc.tki.org.nz/) for safety management guidelines and other information, 
prior to taking a group to Turakirae.

Explore Turakirae
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 Explore Turakirae 
education kit

This booklet is part of the Explore Turakirae education kit which includes books, factsheets 
and activities. The kits can be borrowed from the Department of Conservation by 
contacting:

DOC Wellington Visitor Centre
18 Manners Street
Wellington

+64 4 384 7770
wellingtonvc@doc.govt.nz.

This kit has been developed for teachers who wish to involve their students in education 
both inside and outside the classroom. Four topics are covered- landforms, wildlife, early 
settlement, and planning a trip. The suggested activities have been designed for levels 1 
to 8 to develop skills drawing from the National Curriculum Key Competencies: thinking; 
using language, symbols and texts; managing self; relating to others; and participating and 
contributing. 

Teachers are encouraged to assess student learning by setting pre-visit, on-site and post-
visit activities and can select from a range of options provided in the Turakirae kit in 
learning areas including: english; health and physical environment; science; social sciences; 
and mathematics and statistics.  Alternatively, teachers can adapt activities to suit their 
students.

Please 
return a 

completed survey 
with your kit.

Explore Turakirae
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The Explore Turakirae kit includes:

 • Explore Turakirae booklet
– Topic information and activities
– Risk Analysis & Management example and template
– Activity templates
– Environmental Care Code
– Water Care Code
– Teacher survey master copy

 • Two sets of Activity Cards
 • Rimutaka Forest Park DVD
 • Sea and Shore Birds of New Zealand book
 • Bateman Field Guide to Wild New Zealand book
 • Life-size Guide to the New Zealand Beach book
 • Nga Taonga o te Ngahere book
 • Pamphlets
 • Preservation vs Use laminated activity cards
 • Activity sheets- laminated master copies
 • Teacher evaluation form master copy

The Activity Cards are available for use in the classroom and on site. The set comprises 
6 cards with photos on one side and activities on the reverse side. One set is suitable for 
a group of 5 or 6 pupils to share. As well as being part of the kit copies of these Activity 
Cards are available for printing from www.doc.govt.nz > Getting involved > For teachers > 
Field trip resources > Wellington

Activity Cards are available in te reo Māori on request.
Please 

remember to 
check the kit contents 
before you return the 

kit.
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 Planning your trip to Turakirae

1. Read the suggested pre-visit, on-site and post-visit activities and additional 
information related to the area.

2. Plan your trip (using the activities provided) so that it will best meet the learning 
needs of your students.

3. Contact the DOC Wellington Visitor Centre on (04) 384 7770 if you would like to 
book the Catchpool Centre for class activities (see Rimutaka Forest Park brochure).

4. Arrange transport. If you plan to travel by bus ensure that you have a car available for 
emergency use. 

5. Locate and use EOTC Guidelines – Bringing the Curriculum Alive, Ministry of 
Education 2009 (http://eotc.tki.org.nz/). This document provides support for 
teaching and learning of the national curriculum. It includes information about 
planning activities outside the classroom.

6. An example Risk Analysis & Management form is included on page 10.
7. Compile a checklist of equipment required by each student and each class. The list 

should include: Food, drink, a waterproof parka, sound footwear and warm clothing, 
e.g. those made from thermal fi bres such as wool, polypropylene or polarfl eece. 
Remember that two light LAYERS of clothing are warmer than one heavy one.
Students should carry any necessary medication and ensure that the adult supervisor 
accompanying them is aware of any special medical conditions. Teachers should 
carry a cellphone, fi rst aid kit and a comprehensive list of students’ medical histories, 
and be aware of what medication students are carrying and where it is located. It 
is recommended that students use a notebook or small exercise book to record trip 
information, rather than loose sheets of paper.

8. Children under 15 years must be under constant adult 
supervision

9. Arrange for the possibility of postponement.

Explore Turakirae

Children under 15 years must be under constant adult 

Split 
your group into 

smaller groups and take 
regular head counts.
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  Getting to Turakirae
From the roundabout at the southern end 
of Wainuiomata follow the Coast Road. 
After 12 kilometres you will pass the 
Rimutaka Forest Park main entrance on 
your left.

There are no public toilets on the 
coast, but groups can use toilets at the 
Catchpool Centre near the main entrance 
to Rimutaka Forest Park. There is also an 
emergency phone located at the centre 
(see map below).

Continue along the Coast Road for 
another 10 kilometres. Park vehicles in the public car park, 300 metres before the end of 
the public road. From the car park, walk along the road and over the Orongorongo River 
bridge. Access to Turakirae Head is via a covenant area on private property. Visitors must 
keep to the seaward side of the fence.

Turakirae Head
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SCIENTIFIC RESERVE

seal haulout

Access crosses private land.
Please stay on marked track
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Barney’s Whare
(private)

Catchpool 
Centre
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  Walking times
From the car park to Turakirae Head seal colony: 1 hour. Allow at least 2 hours for a return 
journey.

From the seal colony to Barney’s Whare: 1 hour.

Catchpool
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School: 

Activity:  School group walking to Turakirae Head

Instructors: Location:  

Group: Date:  

Risks (signifi cant potential losses)

1 4

2 5

3 6

Causal Factors (lemons) Risk reduction strategies
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• Lost children
• Accident and injury
• Special needs students
• Hypothermia
• Sunburn
• Drowning

• Regular head counts
• Adult to child ratio of 1:4
• All children under 15 should be constantly supervised
• Groups stay together at all times
• Adult supervisor to stay with group at all times
• First aid kits to be carried by teachers
• Teachers to carry cellphones
• Teachers to bring a car
• A teacher or teacher aide ratio 1:1 for special needs students
• Sunscreen to be applied before departure.  Teachers to carry 

sunscreen.
• Departure and return times to be advised and monitored by 

school offi  ce.
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• Bus breakdown
• Incorrect or inappropriate clothing/

equipment
• Cell phone not working

• Bus company to notify school offi  ce and arrange 
replacement in case of breakdown

• Children’s clothing: warm clothing, sturdy shoes, 
parkas,hats, several layers

• Children without appropriate clothing/equipment to remain 
at school

• At least two cell phones to be taken
• All students to carry water.  Teachers to carry spare water
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• Rugged terrain- big rocks and loose 
boulders

• High/low tide
• Sudden changes in weather 

conditions
• Danger of trips and falls
• Wild animals- seals
• Spear grass
• No toilet facilites

• Split in to small groups with adult to child ratio of 1:4
• Adult to remain with group at all times
• Teachers to check tide times prior to trip
• Teacher to monitor weather and prepare for a quick return if 

there’s a sudden change
• Sensible, laced, footwear suitable for walking in rugged area
• Adults to stay away from steep edges and rocky 

embankments at all times
• Walk, don’t run
• Keep 10 metres away from seals
• Do not stand between a seal and the sea
• Keep away from spear grass
• Students to be shown picture of spear grass prior to the trip
• Teachers to carry spade and toilet paper

 RAMS: 
Risk Management plan example

Explore Turakirae
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E
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E
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E

EX
AM

PL
E

EX
AM

PL
ERisk reduction strategies

EX
AM

PL
ERisk reduction strategies

Regular head counts

EX
AM

PL
ERegular head counts

Adult to child ratio of 1:4

EX
AM

PL
E

Adult to child ratio of 1:4
All children under 15 should be constantly supervised

EX
AM

PL
E

All children under 15 should be constantly supervised
Groups stay together at all times

EX
AM

PL
E

Groups stay together at all times
Adult supervisor to stay with group at all times

EX
AM

PL
E

Adult supervisor to stay with group at all times
• 

EX
AM

PL
E

• First aid kits to be carried by teachers

EX
AM

PL
E

First aid kits to be carried by teachers
• 

EX
AM

PL
E

• Teachers to carry cellphones

EX
AM

PL
E

Teachers to carry cellphones
• 

EX
AM

PL
E

• Teachers to bring a car

EX
AM

PL
E

Teachers to bring a car
• 

EX
AM

PL
E

• A teacher or teacher aide ratio 1:1 for special needs students

EX
AM

PL
E

A teacher or teacher aide ratio 1:1 for special needs students
• 

EX
AM

PL
E

• Sunscreen to be applied before departure.  Teachers to carry 

EX
AM

PL
E

Sunscreen to be applied before departure.  Teachers to carry 
sunscreen.

EX
AM

PL
E

sunscreen.
• 

EX
AM
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E

• Departure and return times to be advised and monitored by 

EX
AM

PL
E

Departure and return times to be advised and monitored by 
school offi  ce.

EX
AM

PL
E

school offi  ce.

Incorrect or inappropriate clothing/

EX
AM

PL
E

Incorrect or inappropriate clothing/

Cell phone not working

EX
AM

PL
E

Cell phone not working

• 

EX
AM

PL
E

• Bus company to notify school offi  ce and arrange 

EX
AM

PL
E

Bus company to notify school offi  ce and arrange 
replacement in case of breakdown

EX
AM

PL
E

replacement in case of breakdown
• 

EX
AM
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E

• Children’s clothing: warm clothing, sturdy shoes, 

EX
AM

PL
E

Children’s clothing: warm clothing, sturdy shoes, 
parkas,hats, several layers

EX
AM

PL
E

parkas,hats, several layers
• 

EX
AM

PL
E

• Children without appropriate clothing/equipment to remain 

EX
AM
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E

Children without appropriate clothing/equipment to remain 

EX
AM

PL
E

• 

EX
AM
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E

• 

Rugged terrain- big rocks and loose EX
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E

Rugged terrain- big rocks and loose 
boulders EX
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E

boulders
High/low tide EX
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E

High/low tide
Sudden changes in weather EX

AM
PL

E

Sudden changes in weather 
conditions EX

AM
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E

conditions
Danger of trips and fallsEX

AM
PL

E

Danger of trips and falls
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 RAMS: 
Risk Management plan template

Explore Turakirae

Introduction
1. Identify the learning outcomes.

 • Using the lesson plan process.

2. Identify the signifi cant risks (losses) that could result 
from the activity.

 • Physical Injury
 • Social/psychological
 • Material (gear or equipment)
 • Programme interruption

3. List the hazards (causes) that could lead to each risk/loss.
 • People
 • Equipment
 • Environment

(see below for hazards/factors to consider)

4. Think of strategies that could reduce the chances of each 
hazard leading to the risk/loss. Pay particular attention to 
signifi cant hazards.

 • Eliminate if possible
 • Isolate if can’t eliminate
 • Minimise if can’t isolate
 • Cancel if can’t eliminate, isolate or minimise

5. Make an emergency plan to manage each identifi ed risk/
loss.

 • Step by step management
 • Equipment/resources required

6. Continual monitoring of safety during the activity.
 • Assess new risks
 • Manage risks
 • Adapt plans

7. There is a range of formats available to assist with safety 
management planning. See sample forms 17, 18 & 19.  
See chapter 4 of the Outdoor Safety – Risk Management for 
outdoor leaders (NZ Mountain Safety Council Manual 37) for 
a step-by-step guide on how to use these tools.

8. It is important to pay attention to signifi cant risks. 
 • It is also important to pay attention to both signifi cant and 

minor hazards. Research shows that most serious harm 
incidents result from a combination of hazards (causal 
factors), many of which, on their own, are seemingly minor.

 • In an education setting, useful thresholds for signifi cant 
risks/losses are illustrated on the Incident Severity Scale, 
on page 3 of Sample Form 30, National Incident Database 
Report Form.

 – Severity ranking 3 is the threshold for reporting to the 
National Incident Database

 – Severity ranking 6 is the threshold for reporting serious harm 
incidents to the Department of Labour.

Taken from: Ministry of Education
http://eotc.tki.org.nz/EOTC-home/EOTC-Guidelines

Risk Assessment Checklist
Hazards/causal factors to consider for physical and emotional safety (when completing SAP, RAMS or other risk assessment process)

PEOPLE RESOURCES & EQUIPMENT ENVIRONMENT

• Who?
• How many? 

Students
Activity Leaders
Assistants

• Experience
• Eff ective supervisions structure (ratios)
• Cultural considerations: 

Head touching
Swimming for some groups of girls 
Observing site signifi cance for cultural 

groups
• Physical size/shape
• Fitness
• Anxieties/feelings
• Motivation
• Student needs: 

Educational Medical and Health 
Language abilities Cultural
Behaviour Physical disability

• Social and psychological factors: 
Get-home-it is
Risk shift
Dropping your guard 
Unsafe act/s by participants
Error/s of judgement by activity leader

• Information to: Parents or Whānau
• Plans and systems
• Clothing
• Footwear
• Food and drink
• Transport
• Toilets
• Safe drinking water
• First aid kit and knowledge
• Special equipment: 

Rope
Canoes/kayaks 
Maps/compass
Cameras

• Equipment maintenance, quantity, quality
• Safety equipment
Are sleeping arrangements/facilities 
culturally appropriate?

• Weather: 
Forecast
Sun Rain Wind
Snow Temperature; Season

• Terrain: 
Where? What?
Familiar? Unfamiliar?
Bush Mountain
Sea River
Beach

• Accessibility to help
Telephone
Doctor
Ranger
Roads/tracks

• Emergency Services
• Security
• Animals/insects
• Road use
• Traffi  c density
• Fences
• Human created environments
• Does the site have cultural signifi cance?
• Consent and information from 

landowner/local iwi
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RAMS: Risk Management Plan
School:

Activity:

Instructors: Location: 

Group: Date:

Risks (significant potential losses)

1 4

2 5

3 6

Causal Factors (lemons) Risk reduction strategies
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Critical incident management

Emergency procedures to manage each identified risk Emergency gear required

1

2

3

4

5

6

National standards applicable

Policies and guidelines recommended (activity specific)

Minimum skills required by activity leaders/assistants

Final Approval Accept Reject

Comments:
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 Landforms

  Curriculum links
Students can:

 • Use research skills to identify the natural and human impacts on landforms and 
fragile environments.

 • Consider how diff erent groups of people value this environment and work to protect it.
 • Consider how they value their local landforms and how they can take action to protect 

them.
Links can be made to:

  Science – Planet Earth and beyond/Physical World

Students can:
L1-2 – Investigate the physical features of the landscape at Turakirae.

L3-4 – Gather information about the features of the Turakirae landscape.

L3-4 – Investigate the earth movements that have changed this landscape.

L5 – Research and debate the need to protect this area of international geological signifi cance.

  Social Sciences – Social studies

Students will demonstrate knowledge and understandings of:

L5 – Why particular places are signifi cant for people.

  Social Sciences – History 

Students will demonstrate knowledge and understandings of:

L6 – How causes and consequences of past events shape the lives of people and society.

L7 – How people’s interpretations of events that are signifi cant to New Zealand diff er.

L8 – How causes, consequences and explanations of historical events 
that are signifi cant to New Zealanders are complex.

  Social Sciences – Geography

Students will demonstrate knowledge and understandings of:

L6- How people interact with social and cultural environments.

L7-8 – How people’s perceptions of and interactions with natural 
and cultural environments diff er and change over time.

  English

Links can be made to a range of oral, written and 
visual language objectives.

L8 – How causes, consequences and explanations of historical events 
You 

can visit Te Papa 
for more information 

on landforms.
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Landforms – suggested activities

Pre-visit 
Students can:

 • Study the photo of 
the raised beaches at 
Turakirae (page 16; 
Activity Card 2).
Four earthquake uplifts 
(the last in 1855) are 
preserved as stranded 
gravel beaches, 
separated by strips of 
rocky ground.

 • Research the Turakirae 
Landforms (page 16) 
and make a timeline 
showing the geological 
history of the area. 
See page 17 for a 
timeline template.

 • Research the 
meanings of the words: 
seismologist, geologist, 
conservationist. See 
page 18 for an 
activity template.

 • Check out “Quake 
Trackers” at www.geonet.
org.nz to fi nd out about 
the latest earthquakes.

 • Find out about the 
value/importance of 
the area for diff erent 
groups of people: 
Māori, conservationists, 
seismologists, 
geologists, and fi shers. 
See page 19 for an 
activity template.
Consider how they can 
help us to live/work with 
our environment in the 
future. 
 – Read about the 

Characters of the 
Coast (page 20).

On-site
Students can:

 • See the combined 
impact of earth 
movements and the 
harsh climate in this 
coastal area, including 
raised beaches and 
higher terraces (west 
of the Orongorongo 
River) that were formed 
by earthquakes during 
the last 600,000 years. 
See page 16; Activity 
Cards 1 and 2.

 • Investigate the fragile 
Orongorongo River 
Valley and see what is 
happening to the ranges 
as they move. See page 
16; Activity Cards 1 
and 2.

 • Look for signs of the 
impact people have 
had on this fragile 
environment. See page 
20; Activity Cards 3 
and 5

 • Take on the role 
of a local Māori, 
geologist, seismologist, 
conservationist or 
fi sherman and explain 
why you value the area. 
See page 19 for an 
activity template.

Post-visit
Students can:

 • Research large 
earthquakes in NZ 
and fi nd out how 
they aff ected the 
landscape. (See www.
gns.cri.nz > outreach > 
quaketrackers).
Present their fi ndings to 
others.

 • Research the past and 
predict what is likely to 
happen when another 
large earthquake occurs. 
Plan personal, class, 
school and community 
precautions that would 
lessen the eff ect of the 
next major earthquake.

 • Research the history of 
landforms in your local 
area.
Consider their value 
to you and to the local 
community. 
Consider some actions 
to protect them.

Explore Turakirae
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The landforms on this coastline are the result of 
earthquake uplifts over the last 7000 years. 

Five beaches have been raised:

 • In 1855 an earthquake measuring 8 on the 
Richter scale raised the beach 2.5 metres. This 
raised beach can be seen closest to the sea.

 • The second beach was raised around 1460. 
This is now 8 metres above sea level.

 • The third beach is about 16 metres above sea 
level. This is estimated to have been uplifted 
about 3000 years ago.

 • Two higher ridges are about 22 and 25 metres 
above sea level. It is diffi  cult to see these 
because of the screes from the steep slopes 
behind them.

Above: Turakirae Head. Photo: Lloyd Homer, GNS Science.

Evidence of much earlier uplift is seen in the hills 
west of the Orongorongo River. Ancient beach 
plateaus can be seen near their summits.

The Wairarapa Plains are an ancient seabed. If you 
look south you will see the Kaikoura Ranges. The 
inland Kaikoura Range is a continuation of the 
Rimutaka Ranges and the seaward Kaikoura Range 
is a continuation of the Aorangi Mountains across 
the bay at Palliser. Earthquake movements have 
gradually torn these mountain systems apart and 
opened up Cook Strait in the process. 

Much of the water in this area “leaches” through the 
ground rather than fl owing in streams. The water 
present in streams is only a small proportion of the 
water fl owing from the mountains to the sea. Most 
of it is underground. 

Because the area is in an earthquake shatter zone, 
the area is covered in shattered rocks, many of 
which spew out from the valleys as shingle fans.

This is not a normal coast. It fronts onto the 
Southern Trench—one of the ocean’s deepest areas 
on earth. 

The trench at its deepest part is much deeper than 
Mount Everest is high!

This coastline is below a shattered and unstable 
mountainside with large quantities of water seeping 
below on its way to the sea. The land has been 
raised by earth movements and borders Cook Strait 
—a gap where two mountain ranges have been torn 
50 miles apart.

Top: Turakirae Head. Above: Ancient beaches can be 
seen as gently sloping terrace in the hills west of the 
Orongorongo River mouth. Photos: Jeremy Rolfe.
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 Characters of the coast
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Barney
Frank Barnes, known as Barney, lived on the coast 
from 1895 until he died in 1936. He worked as a 
shepherd, a dog trainer for the Orongorongo Station 
and as an artist. He painted ships from the window 
of his hut that became known as Barney’s Whare.

Barney loved his hut and never wanted to leave it. 
But the time came when he was no longer able to 
live here alone. Barney’s employers, the Riddiford’s, 
who owned the Orongorongo Station, paid for him 
to stay in a Lower Hutt hotel. 

Mr Riddiford gave the hut to an old friend of 
Barney’s who planned to use it for his scout troup.

Barney, when he heard about this, fl ew into a rage 
and said, “Those darn scouts are not going to get 
my whare, I’m going back! I’m going back!”

Barney died soon after. Not long after his burial, 
some believe he made his fi rst return visit to his 
home. There have been many reports of his visits 
since then—always friendly, never scary. They go 
like this…

Around 2 a.m. taps on the door can be heard. 
They are repeated about three times. Sometimes 
footsteps or swirling winds can be heard in the 
entrance passage.

Is it Barney or is it a restless old sailor whose ship 
was wrecked on the coast?

What do you think?

Since Barney lived there, the hut has been used 
by scouts, members of the Royal Forest and Bird 
Society and is now administered by Barney’s Whare 
Committee. The hut has been repaired, has had 
a bunkroom and bathroom added, and now has 
running water and electricity. 

Alfred Matthews (1845–1925)
Alfred Matthews’ father farmed at Wharepapa 
and later Waiorongomai. Alfred was born in 
Wellington and stayed there to attend school. 

He remembers when, at the age of six, his father 
took him out to the farm. They walked to the pilot 
station opposite Pencarrow and took the Pilot boat 
across the harbour. In the evening they arrived at 
Orongorongo where they spent the night. They 
arrived at Wharepapa at dusk the next evening. 
Some trips to the farm were more diffi  cult than 
others and Alfred remembers getting drenched by 
the high tide once as they tried to get round the 
rocks at Makomako. 

In those days travellers and men with herds of cattle 
and fl ocks of sheep sometimes had to stay days at 
this spot waiting for a safe time to get around the 
rocks. Most travelling was done on foot as horses 
were very scarce.

Alfred remembers when the 1855 earthquake struck. 
He was in Wellington. He says, “We were thrown 
from our feet and out from the front of the house. 
Half of the house came down and the remainder was 
left standing. Tremors continued through the night. 
In the morning we were astonished to see that, 
owing to the raising of the land, the foreshore was 
bare for some distance.”

At Wharepapa great changes had taken place as 
a result of the earthquake. The sea was at least 2 
chains back in places. The Makomako rocks were 
no longer an obstacle for travellers, the earthquake 
had left them high and dry. The farmhouse at 
Wharepapa had been shaken down and the men 
were living in a cowshed.

‘Okiwi’ Brown 
(as told by Alfred Matthews)
When we decided to go from Wellington to the 
Wairarapa in the early days, whether by horse or 
on foot, we fi rst travelled the Petone Beach. After 
passing the palisaded pa of a celebrated chieftan, 
Te Puni, we reached the Hutt River. We boarded a 
Māori canoe and swam our horses across the river. 
From there we travelled to Okiwi (now known as 
Rona Bay) and spent the night at the residence of 
‘Okiwi’ Brown. 
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The settlers depended on Brown for accommo-
dation. His house had a roof thatched with toetoe, a 
kitchen with a clay fl oor and a fi replace so large that 
Brown frequently used logs that would burn for two 
or three days. Brown was very fond of animals and 
kept a goat, a sheep and two or three mangy dogs in 
the house. 

I often stayed at ‘Okiwi’ Brown’s house when taking 
fat stock to the Hutt or Wellington.

Local Māori in the late 1800s–early 
1900s (as told by Alfred Matthews)
Māori from Makomako occasionally visited 
Wharepapa. They were not from the same tribe as 
those on the other side of the lake. The Wairarapa 
Māori brought supplies of wheat, potatoes, and 
onions across the lake by canoe and traded them for 
tobacco. We leased the land from the Māori for £12 
per year.

My father leased and later purchased more land 
along the coast. He handed the Waiorongomai part 
of the run to me.

Ever since I have had this property, I have been 
careful to prevent the unnecessary destruction of 
trees and have been successful in keeping fi re out 
of the mountain forests. For years I protected the 
scenery along the road from fi re. I handed over this 
bush, which runs along the Western Lake Road for 
some miles, to the Department of Conservation for 
a Scenic Reserve. 

The stockmen of the 1800s
Before a good road and railway were built over 
the Rimutakas, the best way to take stock to the 
Wairarapa was around the coast. Stockmen drove 
sheep from Eastbourne around the coast as far as 
Onoke Spit and from there they travelled inland to 
the Wairarapa. New Zealand’s fi rst sheep station 
was established 18 miles north of Lake Ferry in 1844.

There were about fi ve inns along the coast, each 
about a days journey apart for a mob of sheep. 
These inns provided the stockmen with beer (often 
made from manuka leaves).

When the stockmen arrived at Lake Ferry the 
publican arranged to have the men and their stock 
ferried across the lake mouth to the settlement. The 
town, not the lake, was called Lake Ferry because 
the purpose of that settlement was to provide a ferry 
service to the stockmen. 

Before the 1855 earthquake, some parts of the track 
along the coast were often blocked by high tide or 
bad weather. 

Huts in the area
Barney’s whare was built in 1914. It is known that 
two previous huts built in the area (1860 and 
1900) were destroyed by fi re. This is not surprising 
considering the technology used for cooking, 
heating and lighting. Camp ovens were box shaped, 
with the oven below the fi re and the pots hanging 
from a bar above.

Barney’s Whare. Photo: Jeremy Rolfe.

Shipwrecks 
Over 45 shipwrecks have occurred in the Palliser 
Bay area since 1841. Sailors are warned of the 
dangers of entering Palliser Bay and warned never 
to enter in a southerly. The seas can be treacherous 
and the old square rig sailing ships were 
particularly vulnerable to becoming caught in a bay. 
They were designed to tack over hundreds of miles 
of ocean but found it diffi  cult to make only small 
tacks needed to get out of a bay in bad weather.
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In this kit

Activity cards

Turakirae Head 
Scientific Reserve 
brochure

Awesome forces 
brochure

Websites

www.gns.cri.nz
GNS Science

www.geonet.org.nz
Quake Trackers—fi nd out 
when and where the latest 
earthquake occurred

www.eqc.govt.nz
Earthquake Commission—
check out tips on how to 
prepare for an earthquake

www.doc.govt.nz 
/parks-and-recreation/places-
to-visit/wellington-kapiti/
wellington/turakirae-head-
scientifi c-reserve/

Department of Conservation

Printed matter

Helen is a 
seismologist
Royal Society of New Zealand, 
Alpha 111. 

Download pdf from: 
www.royalsociety.org.nz/
publications/teaching/
alpha/111/

Reading the Rocks
Lloyd Homer & Phil Moore, 
GNS Science, 1989

Precious Land: 
protecting New 
Zealand’s landforms 
and geological 
features
B.W. Hayward, NZ Geological 
Society, 1996

Magnitude Eight 
Plus – New 
Zealand’s Biggest 
Earthquakes
Rodney Grapes, Victoria 
University Press, 2000

  Other places to visit
  Te Papa: Awesome forces

Information at: www.tepapa.govt.nz
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 Wildlife

  Curriculum links
Students can:

 • Discover the biodiversity and interdependence that exists in a coastal ecosystem.
 • Compare this with, and plan actions to protect, a local ecosystem.

Links can be made to:

  Science – Living World

Students will:

L1-8 – Investigate the seal colony at Turakirae and the seals’ relationship with the 
environment and other living organisms.

L1-8 – Investigate the features (and their functions) and adaptations of NZ fur seals.

L1-8 – Investigate birdlife and plants at Turakirae and the connections between diff erent 
species and ecosystems.

  English

Links can be made to a range of oral, written and visual language objectives.

It 
takes 1 hour to 

walk to Turakirae Head 
where you can often 

see seals.

Explore Turakirae
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Wildlife – suggested activities

Pre-visit
Students can:

 • Find information about 
the seals that make 
their home at Turakirae 
during winter. Consider 
why this environment 
is suitable for them. 
Discuss the food and 
conditions they need 
to survive. Predict what 
might be predators 
for the seals in this 
environment. Refer to 
Birds and lizards (page 
25) and Seals (page 
26) and books and 
pamphlets in the kit.

 • Discuss the word 
‘biodiversity’. What 
other animals do you 
expect to see when you 
visit Turakirae? Think 
about how these relate 
to the seals. The report 
writing template (page 
30) can be used.

 • Discuss special features 
that the plants of 
Turakirae (page 29) 
might have to help them 
survive the salty winds 
and the sandy ground.

On-site
If visiting during winter 
you will see the male seals 
that spend the winter at this 
colony.

Students can:

 • Observe the special 
features of the seals that 
assist them to survive in 
this environment.

 • Use ID cards and 
books and pamphlets 
in the kit to identify 
other fauna that may 
be sharing the coast 
with the seals—banded 
dotterel, Caspian tern, 
copper skink, variable 
oystercatcher, black-
backed gull—and explain 
why this biodiversity is 
important. What would 
happen if one species 
was removed from this 
environment?

 • Observe special features 
of coastal plants.

Post-visit
Students can:

 • List the plants and 
animals seen at 
Turakirae and use the 
list to construct a food 
chain or food web. 
See the food chain 
activity template, page 
31. Write about the 
interdependence of the 
animals at Turakirae. 
Present this information 
to others. The report 
writing template (page 
30) can be used.

 • Research a plant or 
animal that could be 
found at Turakirae. See 
report writing template 
(page 30) and books 
and pamphlets in the kit.

 • Use the ‘Preservation 
versus use’ discussion 
cards (in the Turakirae 
kit) to consider opinions 
about Turakirae. Share 
your ideas about its 
value.

 • Observe an area at 
school or locally. Report 
on the living things that 
exist there. Could it be 
improved to provide a 
healthier environment 
for local native species 
of plants and animals? 
Plan some actions to 
improve it. Use the 
Action Plan template 
(page 33).



 Birds and lizards
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A variety of native birds (black-backed gull, banded 
dotterel, caspian tern, variable oystercatcher) and 
reptiles (copper skink, spotted skink, common 
skink, common gecko) also share this coastal 
habitat. Additional information can be found in the 
kit.

Birds from top: Banded dotterel, Caspian tern, variable 
oystercatcher. Photos: DOC, Jeremy Rolfe.

Lizards from top: copper skink, spotted skink, common 
skink, common gecko. Photos: DOC.

Explore Turakirae
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 Seals

Seals belong to a group of mammals known as “pinnipeds” (feathered feet), and are distantly 
related to bears and dogs. All pinnipeds have streamlined bodies, and limbs modifi ed into 
fl ippers. Pinnipeds are divided into three families: the walruses, true seals and eared seals. True 
seals do not have external ears, cannot turn their hind fl ippers forward and have fur on both 
surfaces of their fl ippers. On land they move in a caterpillar-like motion. Eared seals include fur 
seals and sea lions. They have external ears, hind fl ippers that can be turned forward under the 
body and the undersides of their fl ippers are naked. They are capable of “walking” on land.

What seals are found around the 
Wellington coast?

New Zealand fur seal
These are the most frequently encountered seals 
in this area. Every year between May and the end 
of October males dispersing from rookeries make 
their way to distant feeding grounds which include 
Cook Strait and other parts of the North Island. Fur 
seals are very good swimmers and recently weaned 
pups are capable of turning up almost anywhere 
around New Zealand. A fur seal pup tagged on the 
west coast of South Island has even been caught 
in Australia. On land they sometimes become 
disoriented and have been found in unusual places 
such as backyards, drains and streets.

Fur seals have clearly visible external ears, a pointed 
snout and long pale coloured whiskers. Adult males 
reach about 2 m nose to tail length, and may weigh 
185 kg. Adult females reach 1.5 metres long and 
weigh up to 70 kg. Their coat is a dark grey-brown 

on the back, and lighter below. The thick underfur 
is a rich chestnut. In some animals the guard hairs 
have white tips giving them a silvery appearance. 
They feed mainly on squid and small mid-water 
fi sh but also take larger species such as conger eels, 
barracuda, jack mackerel and hoki. 

Turakirae is the winter home for up to 500 New 
Zealand fur seals. The colony began in 1950 and has 
steadily increased since then. Information about 
seals in the Wellington region is reproduced on the 
next three pages. Additional information can be 
found in the kit.

Photos: Jeremy Rolfe ( left); Matt Barnett (above).

Explore Turakirae
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Other seal species

Subantarctic fur seal

This species looks very similar to the New Zealand 
fur seal but has a conspicuous two tone coat, a blunt 
nose and simple teeth. The closest rookery to New 
Zealand is located on Macquarie Island. A small 
number of subantarctic fur seals have been recorded 
in the Wellington region since 1995.

Leopard seal (sea leopard)
Adult leopard seals are normally found along the 
edge of the Antarctic pack ice but in winter young 
animals disperse throughout the southern ocean, 
regularly visiting New Zealand. Sightings on 
Wellington’s coast are not uncommon in late winter.

Photo: Brent Tandy.

Leopard seals are easily identifi ed by their long slim 
body, dark grey back, light grey muzzle, throat and 
belly and scattered dark grey and black spots. They 
also have a disproportionately large snake-like head.  
Adult males reach 3 metres nose to tail length and 
about 270 kg. Females may reach 3.6 metres and 
weigh over 300 kg.

Leopard seals are highly carnivorous and take a 
wide variety of prey including tiny krill, fi sh and sea 
birds. They are the only seals known to regularly 
hunt and kill other seals, and large adults have 
attacked humans.

Southern elephant seal (sea elephant)

Photo: Nadine Bott

This is the largest species of seal. Adult males 
reach 4–5 metres nose to tail length, and 3.6 tonnes. 
Females are 2–3 metres long and weigh about 
900 kg. They are dark grey immediately after the 
moult but this fades to greyish brown. Large bulls 
can be heavily scarred from fi ghts with other males 
during the breeding season. Their most outstanding 
feature is their infl atable snout, which only reaches 
full development in adult males. Elephant seals are 
infrequent visitors to this coast but occassionally 
young animals come ashore to moult, and may stay 
at one location for several months.

Where can I find seals around Wellington?
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NZ fur seals breed at 
Honeycomb Rock, Cape 
Palliser, Turakirae Head, and 
possibly Kapiti Island. During 
winter, fur seals regularly haul 
out at Kapiti Island, Mana 
Island, Pipinui Point, from 
Ohau Point to Cape Terawhiti, 
Tongue Point, Sinclair Head, 
Turakirae Head, Cape Palliser 
(three sites), Te Kaukau Point, 
Manurewa Point, Karingaringa 
Reef, Honeycomb Rock, and 
occasionally at Castlepoint. 
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Why do seals come ashore?
In this region seals normally come ashore to rest 
after long periods at sea, or sometimes to moult. 
Occasionally they are forced ashore by rough 
weather, fatigue, illness, injury, or they may be 
entangled in debris or net fragments.

Should I approach a seal that has 
come ashore?
All seals should be treated with caution. They have 
large teeth and can become aggressive. All seals 
move surprisingly quickly on land. Leopard seals 
in particular should be treated with great respect. 
Unlike fur seals, they are not afraid of people 
and are unlikely to retreat into the water when 
approached. Fur seals can bite with up to 2 tonnes 
per cm2 pressure, and shake vigorously while biting, 
infl icting serious injury.

How do I determine if a seal needs 
help?
Unless there is a good reason to think a seal needs 
assistance, it should be left alone. Seals can survive 
quite major injuries if they are in good condition. 
Injuries such as cut or torn fl ippers, or minor gashes 
are not cause for concern. Unnecessary disturbance 
and a close approach can do more harm than good.

Always keep dogs and children well away from 
seals. Do not feed seals. This may prevent weanlings 
learning how to catch food. They could also become 
a nuisance, or aggressive towards people that do not 
feed them.

 • Approach the seal slowly, making sure you do 
not cut off  its escape route to the sea; try to 
avoid making eye contact with it; keep a safe 
distance away (about 5 metres).

 • Look for obvious signs of ill health or distress 
such as large open wounds, or strapping or 
ropes embedded in the fur around the neck. 

What do I do next?
Do not attempt to move, or assist the animal 
yourself. Even if it is sick or injured it may still be 
capable of infl icting serious injury. Seals can also 
carry infectious diseases that can be transmitted to 
humans, and are diffi  cult to treat.

If the animal is sick, injured, tagged or being 
harassed, please contact your nearest DOC offi  ce. 
DOC have experienced staff  who will respond to 
the animal if necessary. When taking your call DOC 
will need the following information:

 • Where is the seal and how can they get to it?
 • What species of seal is it (or a description of 

what it looks like)?
 • What size is it?
 • What is wrong with it?
 • What is the state of the tide?
 • What are the local weather and sea 

conditions?

Never 
get between a 

seal and the sea.  
We bite!
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 Plants of Turakirae

Many factors aff ect the types of plants that grow, 
and where they grow, at Turakirae—the geological 
history, the climatic history, the present soils and 
the present climate.

The higher raised beaches have developed deeper 
soils enabling them to support larger shrubs and 
trees. The deeper soil is able to hold more water and 
nutrients. 

The lower raised beaches have shallower soils and 
support smaller plants. The shallow soil cannot 
retain much water.

Conditions at Turakirae can be harsh. Plants need to 
be able to survive in drought conditions. The free-
draining soils, and the exposure to wind and salt, 
restrict the plants access to water—a key to survival 
for all living things. Plants that survive here include 
salt-tolerant herbs, tussocks and reeds.

Speargrass (above) is usually associated with cold alpine 
areas, but also grows at Turakirae. Alpine conditions can 
make it difficult for plants to take in water—even though 
there may be a lot of water in the environment—so plants 
such as speargrass, are adapted to cope with little water. 
The coastal environment can be very dry, so this species 
of speargrass is also adapted to survive at Turakirae Head. 
Photo: Jeremy Rolfe.

 Divaricating plants
Many shrubs and young trees growing at 
Turakirae have densely tangled branches. They 
are known as divaricating plants. This habit is a 
distinctive feature of New Zealand’s fl ora. Several 
theories have been proposed to explain why 
New Zealand has so many divaricating plants. 
One theory is that these plants are especially 
common in areas of drought or extreme cold. 
The tangle of branches means that many leaves 
are protected from wind and cold, which reduces 
the loss of water from the plant. Another theory, 
is that divaricating plants evolved in response 
to browsing by moa. Because divaricating plants 
do not have a single main stem, they are not as 
badly aff ected by browsing. Many divaricating 
plants change into a ‘normal’ adult form as they 
grow tall enough to avoid browsing.

Examples of divaricating plants at Turakirae 
include kaikomako (which changes into a 
‘normal’ adult form) and a threatened plant, the 
shrubby tororaro.

 
Top: Kaikomako—juvenile (small leaves) and adult 
foliage. Photo: Jeremy Rolfe.

Above ( left) Shrubby tororaro. Photo: Cathy Jones; 
(right) Shrubby tororaro foliage. Photo: Jeremy Rolfe.

Explore Turakirae
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  Activity template:
Turakirae wildlife report writing

Select a Turakirae animal or plant that you wish to become an expert 
on. As you learn new information about your animal or plant add it to 
the planning sheet.

My animal or plant is:

What kind of habitat does your 
animal or plant l ive in?

Describe your animal or plant:

Interesting facts:

What are some 
threats to your 
animal or plant?

What does your 
animal eat, or what 

eats your animal or plant?
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 Preservation versus use
Debate/discussion starter cards
in resource kit

Local iwi member

This is where my ancestors lived and some of 
the land close by is tapu. We want this area 
to stay as it is. People can visit the area but 
it should not be overrun by tourists and their 
rubbish.

Department of Conservation

This is a very signifi cant conservation area. A lot 
of work has been done in this area to restore and 
protect it because of its biodiversity. We do not 
want to see any more damage here.

Local council member

We want to look after this area because of the 
special animals and plants, but we could use the 
money from visitors to help protect the area and 
tell visitors why it is so special.

Road worker

If more people visited this area we might have 
to build more roads. That would be good for me 
because there is not much work here and I was 
going to have to move into the city for work.

Developer

People will pay a lot of money to stay in a place 
like this. They can enjoy the lovely scenery and 
wildlife. It might cost me a bit for consents and 
building but it would be worth it.

Tramper

My tramping club loves to come here and use 
this area to walk and explore in. I don’t want to 
see any of the area destroyed but we would like 
more people to visit and have a place to stay.

Local school pupil

I don’t want to see any development here. We 
visit this area every year and see native birds 
and plants. We have also just started some 
planting. I think it’s a beautiful place.

Eco-tourists

When I go to another country I love seeing 
places of natural beauty. I don’t always have a 
lot of time so places to stay and things to do are 
important to me.

My personal opinion

Using the cards in the resource kit pupils can explore attitudes and values that people may 
have about an area. Make alternative cards to suit your pupils. Copies of the cards are below:

Explore Turakirae
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 Action plan template

(Taken from the Guidelines for Environmental Education in New Zealand Schools, 1999, page 74.)

The following diagram shows how you can start to think about an action-orientated approach to 
environmental education. This process should always be evaluated as you work through it, to check that 
you are headed towards your decision.

Choose an issue or topic
(This could be local, national or global.)

Identify the roles and processes 
within decision-making
These could include:

 • knowing about law reforms
 • establishing role responsibilities
 • identifying the most eff ective decision-

making process
 • knowing how to infl uence the decision
 • knowing the role of the media
 • kowing the role of lobby groups

Identify the skills required
These could be:

 • research and investigation
 • monitoring
 • using diff erent media for communication
 • analysing information
 • generating solutions
 • problem solving

  

Action
(Individual or group.)

Explore different attitudes and 
values by identifying people’s:

 • feelings
 • ideas
 • opinions

to:

 • clarify values
 • understand confl icts
 • achieve consensus about possible action

Develop awareness through:
 • personal experiences
 • visits
 • videos
 • visiting speakers
 • audiotapes
 • visual aids

Identify and enhance knowledge and understanding
through the essential learning areas where appropriate

Explore Turakirae
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 Additional information 
on Turakirae wildlife

In this kit

Activity cards

Turakirae Head 
Scientific Reserve 
brochure

Sea and shore birds 
of New Zealand

Bateman Field 
Guide to wild New 
Zealand

Nga Taonga o te 
Ngahere - Treasures 
of the Forest

Life-size Guide to 
the New Zealand 
Beach

In this kit

Marine mammals 
count brochure

Marine mammals 
poster

The Seal Deal 
brochure

Websites

www.doc.govt.nz
Department of Conservation

www.nzpcn.org.nz
New Zealand Plant 
Conservation Network

www.teara.govt.nz
On-line encyclopaedia of New 
Zealand

  Other places to visit
  Red Rocks / Sinclair Head for seals

  Island Bay Marine Education Centre
www.octopus.org.nz

Explore Turakirae
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 Early settlements

  Curriculum links
Students can:

 • Explore sites that were once occupied by Māori and view evidence of how they used 
this coastal environment.

 • Consider how and why diff erent people value historic sites and how they can help to 
protect them.

Links can be made to:

  Social Sciences—social studies 

Students will demonstrate knowledge and understandings of:

L3-5 – Why particular places are signifi cant for people.

  Social Sciences- geography

L6-7 – Students will demonstrate understandings of how people’s interactions with the 
natural environment at Turakirae have changed over time.

  Social Sciences- history

L6-8 – Students will demonstrate understanding of how past events are signifi cant to New 
Zealanders.

  English

Links can be made to a range of oral, written and visual language objectives.

Explore Turakirae
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Early settlements – suggested activities

Pre-visit
Students can:

 • Look at a map of 
Turakirae on the Activity 
Card and discuss why 
the Turakirae coast 
would have been chosen 
as a place for Māori 
settlements (page 
37).

 • List some positive/
negative aspects of 
settling at Turakirae.

 • Research the importance 
of karaka to Māori at 
Turakirae. 

 • Think about the possible 
diffi  culties of using the 
coastal area as an access 
route to the Wairarapa.

On-site
Students can:

 • Look for signs of Māori 
occupation.

 • View karaka groves 
on the Coast Road 
between the Catchpool 
Valley entrance and the 
coast. Karaka were an 
important food source 
so are often found where 
settlements once existed.

 • Explore remnants 
of stone walls made 
during times of Māori 
settlement.

 • Experience the harsh 
environment and 
look for ways the 
environment supported 
people living here. 

Post-visit
Students can:

 • Read about tools and 
middens found at 
Turakirae in the late 
1960s when the road 
was bulldozed. Find out 
what they were made 
from. Refer to Māori 
Settlements (page 
37). Discuss/write 
some stories that can 
be learnt from these 
artefacts.

 • Invite a local kaumatua 
to come and talk about 
the Māori history of your 
local community.

 • Prepare and present 
a short speech titled 
“Our knowledge of the 
past helps us to make 
decisions for the future.” 

Human 
settlement at 

Turakirae dates back 
to moa hunting 

times.
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When a road was bulldozed around the coast in 
the 1960s, artefacts were found that provided 
information about the people that lived there 
around 500 years ago. Stones tools were found and 
a midden was revealed and its contents analysed. 
Paua shell samples were radiocarbon dated. Results 
showed the paua shells to be between 400 and 500 
years old.

Material found in the midden included: paua, 
limpet, cat’s eye, Cooks turban shell, dark rock shell, 
white rock shell, dark top shell, chiton, barnacle, 
land snail, fi sh bone, small bird bone

Paua and limpets were the most common species 
found. The size of some of the shells could be a 
sign of poor environmental conditions at the time. 
Seafood was obviously the major part of the diet for 
people living on the coast. 

A shell midden photographed at Aotea, Waikato, similar to 
the one found on the Turakirae coast. 
Photo: C. Rudge/DOC.

 Māori settlements

Sketch of argillite 
adze found at 
the mouth of the 
Orongorongo River 
after the road was 
bulldozed in late 1964.

Explore Turakirae
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 Additional information on 
Turakirae early settlements

In this kit

Activity cards

Turakirae Head 
Scientific Reserve 
brochure

Rimutaka Forest 
Park DVD

Nga Taonga o te 
Ngahere booklet

Websites

www.doc.govt.nz
Department of Conservation

www.nzpcn.org.nz
New Zealand Plant 
Conservation Network

www.teara.govt.nz
On-line encyclopaedia of New 
Zealand—karaka, history

Explore Turakirae
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 Planning a trip

  Curriculum links
Students can:

 • Take part in preparing for a trip to Turakirae and consider risk minimisation 
strategies.

 • Prepare a risk assessment.
Links can be made to:

  Health and Physical Education – personal health and physical development – safety 
management

Students will:

L2-6 – Identify and use safe practices and basic risk-management strategies on a trip to 
Turakirae.

Always 
stick together 

in small groups at 
Turakirae.

Explore Turakirae
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Planning a trip – suggested activities

Pre-visit 
Students can:

 • Study the Environmental 
Care Code (page 41 
and Water Care Code 
(page 42).

 • Locate and discuss their 
school policy on outdoor 
education trips.

 • List the gear they will 
need (water, parka, 
mobile phone, etc).

 • Make up some scenarios 
to use as a focus for 
discussion, e.g., a student 
in your group falls, twists 
his/her ankle and is 
unable to walk out of the 
area. What will you do? 

On-site
Students can:

 • Observe the safety 
procedures the class has 
discussed prior to the 
trip.

 • Note any other 
suggestions for safety 
procedures that were not 
previously considered.

 • In the event of anyone 
getting injured or a ‘near 
miss’, fi ll out an accident 
or incident report. 

Post-visit
Students can:

 • Revise the checklists 
they developed prior 
to their visit. Add 
any further safety 
precautions that they 
feel are important. Note 
any extra gear that they 
would include next time.

 • Write an Environmental 
Care Code specifi c to 
their school or a local 
area.

 • Find a variety of 
ways to promote their 
Environmental Care 
Code to users of the 
area.

 • Make one change to 
their personal actions 
that will contribute to 
a healthy environment, 
e.g., buy less packaging, 
compost food scraps 
rather than put them in 
the rubbish bin. 
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 New Zealand
Environmental Care Code

Care for the New Zealand environment 
and plan to leave no trace of your visit

Protect plants and animals
Treat New Zealand’s forests and birds with care and 
respect. They are unique and often rare.

Remove rubbish
Litter is unattractive, harmful to wildlife and can 
increase vermin and disease. Plan your visits to 
reduce rubbish, and carry out what you carry in.

Bury toilet waste
In areas without toilet facilities, bury your toilet 
waste in a shallow hole well away from waterways, 
tracks, campsites, and huts.

Keep streams and lakes clean
When cleaning and washing, take the water and 
wash well away from the water source. Because 
soaps and detergents are harmful to water-
life, drain used water into the soil to allow it 
to be fi ltered. If you suspect the water may be 
contaminated, boil, fi lter, or chemically treat it.

Take care with fires
Portable fuel stoves are less harmful to the 
environment and are more effi  cient than fi res. If 
you do use a fi re, keep it small, use only dead wood 
and make sure it is out by dousing it with water and 
checking the ashes before leaving.

Camp carefully
When camping, leave no trace of your visit.

Keep to the track
By keeping to the track, where one exists, you 
lessen the chance of damaging fragile plants.

Consider others
People visit the back country and rural areas for 
many reasons. Be considerate of other visitors who 
also have a right to enjoy the natural environment.

Respect our cultural heritage
Many places in New Zealand have a spiritual and 
historical signifi cance. Treat these places with 
consideration and respect.

Enjoy your visit
Enjoy your outdoor experience. Take a last look 
before leaving an area; will the next visitor know 
that you have been there? Protect the environment 
for your own sake, for the sake of those who come 
after you, and for the environment itself.

Toitu te whenua / Leave the land undisturbed

Explore Turakirae
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 New Zealand
Water Care Code

Explore Turakirae

Find out first 
Find out and follow the regulations governing 
recreational use of waterways and access. They are 
designed to minimise confl ict between users and 
protect everyone’s health and safety. 

Stay on established tracks and use 
existing facilities 
By using existing facilities, where these are 
provided, you run less chance of disturbing wildlife 
and damaging riverbanks and foreshores. 

Take care of your gear 
Careless use of equipment can harm wildlife and 
other users. 

Remove rubbish 
Litter is unattractive, harmful to wildlife and 
pollutes water. Plan your visit to reduce rubbish, 
and carry out what you carry in. 

Dispose of toilet waste properly 
Improper disposal of toilet waste can contaminate 
water, damage the environment, and is culturally 
off ensive. Use disposal facilities where provided or 
bury waste in a shallow hole at least 50 metres away 
from waterways. 

Be careful with chemicals 
Use chemicals sparingly, and refuel with care. 
Dispose of cooking and washing water well away 
from the source. 

Respect our cultural heritage 
Many New Zealand waterways have special 
cultural, spiritual or historical values. Treat these 
places with consideration and respect. 

Take only the food you need 
When taking food from the sea or freshwater don’t 
overdo it. Sustain life in our waterways by taking 
only what you need and no more than the legal 
limit. 

Consider plants and animals 
Remember we are only visitors to water 
environments. Other animal and plant species live 
there all the time. 

Consider other people 
Respect other visitors ... everyone has the right to 
enjoy the environment in safety.

Toitu te marae a tane
Toitu te marae a tangaroa
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Please answer the questions below and return this form when you return the kit.

The information will be used to update the kit, making it of greater value to the teachers 
using it. 

Each school that returns a survey will receive a poster or a book.

1. How did you fi nd out about the Explore Turakirae kit?

 

 

2. What activities did your group undertake?

 

 

 

 

3. Were these activities linked to the curriculum?

YES/NO

4. What curriculum area/s were the focus for the study and fi eld trip?

 

 

 

5. What year group/s did you take to Turakirae? 

Year    1     2     3     4     5     6     7     8     9     10     11     12     13

 Teacher survey

  Explore Turakirae education kit

Explore Turakirae
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6. Was there enough relevant information in the kit for your group? 

YES/NO 

(if ‘NO’ please comment)

 

 

7. What else would you have liked to have seen included in the kit? 

 

 

8. Which parts of the kit did you find most valuable?

 

 

9. Did the activity cards enhance your visit to Turakirae? 

YES/NO

How/If not, why?  

 

 

10. On a scale of 1-10, how would you rate this resource? 

(Poor)    1       2       3       4       5       6       7       8       9       10   (Excellent)

Comments

 

 

 

Name 

Address 

 

 

Thank you for your time. This information is vital for upgrading our resource.




